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I Year
Course Course Credit | Theory | Practicum | Full
No. Name Marks Marks |Marks
Course | | Childhood and Growing Up 4 80 20 100
Course 2 | Contemporary India and 4 80 20 100
Education
Course 3 | Learning and Teaching 80 20 100
Course 4 | Language across the Curriculum) 2 40 10 50
Course 5 | Understanding Disciplines and 2 40 10 50
Subjects '
Course 6 | Gender. School and Society 2 40 10 50
Course 7a | Pedagogy of a School Subject— | 2 40 10 50
Partl % |
Course Reading and Reflecting on Texts| 2 40 10 50
EPC1 | | ‘
Course Drama and Art in Education 2 40 10 50
EPC 2
Course Critical Understanding of ICT 2 40 10 50
EPC3 | '
Total 26 650

Engagement with the Field: Tasks and Assignments for Courses 1-6 & 7a.

| COURSE 1 : CHILDHOOD AND GROWING UP

UNIT 1

Understanding Childhood

Understanding Childhood : Developmental Perspective?
Dimensions of Childhood : Social, Cultural, Political and Economic?
Key Factors during Childhood : Family, Neighborhood, Community
and School? Children and their Childhood: The Contextual Realities

~of Bihar? General objectives of early childhood Education as related

to national goals.? Notion of joyful Childhood : Major discourse

and educational implications? Dimensions of individual

development : physical, cognitive, language, social, and moral,their

“interrelationships and implications for teachers (with reference to

UNIT 2:

Piaget, Ericksonand Kohlberg)
Understanding Adolescence

Adolescence : assumptions, stereotypes and need of a holistic
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understanding? Major issues: growth and maturation, nature an
nurture, continuity and discontinuity? Learner as an adolescent -
stages of development- developmental task with focus onprocess of
growth and development across various stages from infancy 1,
adolescence? Factors affecting adolescence : social, cultura),
political and economic? Adolescence: activities, aspirations,
conflicts and challenges of learner? The contextual reality of
adolescence in Bihar? Dealing with adolescence ; discourse on the
role of teacher, family, community and state

UNIT 3: Understanding Socialization and the Context of the Learner?

.

Understanding Socialization

* Socialization at home context: family as a social institution:

parenting styles and theirimpact; transmission of parental
expectations and values -

Socialization and the context of commuffity: neighborhood,
extended family, religiousgroup and their socialization functions?
Socialization and the context of school : impact of entry to school,
school as a socialinstitution and its notions in Bihar, value formation
in the context of schooling? Schooling as a process of identity
formation: ascribed, acquired and evolving? Gender Identities and
Socialization Practices in family, schools, other formal andinformal
organization; Schooling of Girls? Inequalities and resistances in
society: issues of access, retention and-exclusion

UNIT 4: Understanding Differences in Learners

Difference in learners based on socio-cultural contexts : impact of

- home languages of learners® and language of instruction, impact of

differential cultural capital‘ of learners? Differences between
individual learners: multiple intelligence, learning style,
selfconcept, self-esteem, attitude, aptitude, skills and competencies,
interest, values, locus ofcontrol and personality? Understanding
differently-abled learners: slow learners and dyslexic learners?
Methods of assessing individual differences: tests, observation, rating
scales, self-reports? Catering to individual differences: grouping,
individualizing instruction, guidance andcounseling, bridge
courses, enrichment activities and clubs.

UNIT 5: Learner’s Identity Development

Understanding Identity Formation*; emergence of multiple
identities in the formation ofa person placed in various social and
institutional contexts; the need for inner coherence; managing
conflicting* identities? Determinants of identity foxmau()n in
individual and groups; social categories such ascaste, class, gender,
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religion, language and age? School as a site of identity formation in
teacher and students; school, culture and ethos,teaching-learning
practices and teacher discourse in the classroom, evaluation
practices; value system and hidden curriculum® in schools? The
influence of peer group , media, technology and globalization on
identity formation ‘
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COURSE 2 : CONTEMPORARY INDIA AND EDUCATION

UNIT 1: Understanding of the Concept & Aims of Education

Concept : Meaning and definitions of education, Processes of
education- Schooling,Instruction, Training and Indoctrination.
Modes of education- Formal, Informal andNon-Formal.

Aims: Meaning and functions of Aims, Classification of Aims of
Education,Determinants of Aims of Education, Aims of education
in relation to an individual, Aims of education in relation to a society
/ Nation, Philosophical contradictionsbetween individualistic and
socialistic aims and their synthesis.

UNIT 2: Normative Vision of India Education

UNIT 3:

Normative orieéntation of Indian education: A historical enquiry.

Constitutional provisions on education that reflect National ideals:
Democracy, equality, liberty, secularism, and social justice.

India as an evolving Nation, State: Vision, Nature and Salient
Features — Democratic and Secular polity, Federal structure:
Impllcatlons for educational system.

Aims and purposes of education drawn from the normative vision?

Education for National development Education Commission
(1964- 66).

Emerging trends in the interface between

(1) Political process and education;

(11) Economic developments and education; and

(ii1) Socio-cultural changes and education.

Philesophical Vision of Education and the Philosophical System

Philosophy and Education: Meaning and definitions of philosophy,
Branches ofphilosophy and their relationship with educational
problems and issues.

Philosophical systems: Schools of philosophy- Idealism, Naturalism,
Pragmatism,Marxism, and Humanism with special reference to their
concepts of reality, knowledgeand values, and their educational

“implications for aims, curriculum, methods ofteaching and

discipline.

UNIT 4: Philosophical Vision of Education : Educational Thinkers

An overview of salient features of the ‘philosophy and practice’ of
education advocated by the following thinkers:

Indian Thinkers: R.N. Tagore, M.K. Gandhi, Swami Vivekananda,
Aurobindo Ghose, Jiddu Krishnamurthi and Gijju Bhai Badheka

Western Thinkers: Plato, Rousseau, Dewey, Froebel and Maria
Montessori
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UNIT 5: Contemporary Indian Schooling : Concerns and Issues

L]

*

Universalization of School Education; Right to Education and

Universal Access:

(i) Issues of (a) Universal enrollment (b) Universal retention
(c) Universal success

(i) Issues of quality and equity.

The above to be discussed with specific reference to Ph}’Sica],

economic, social and cultural access, particularly to girl child apg

weaker sections as well as differently- abled children.
‘Equality of Educational Opportunity:

(1) Meaning of equality and constitutional provisions

(i1) Prevailing nature and forms of inequality, including dominant
and minor groups and related issues

(i11) Inequality in schooling: Public-private schools, rural-urban schools,
single teachers’ schools and many other forms of inequalities in
school systems and the processes leading to disparities

(iv) Differential quality in schooling: Variations in school quality

Idea of ‘common school’ system

Right to Education Bill and its provisions.
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COURSE 3: LEARNING AND TEACHING

UNIT 1: Learning: Its Nature, Types and Strategies
*  Concept & Nature of Learning, Concept learning, skill learning’
verbal learning, social learning, principle learning, problem solving,
»  Basic Assumptions and analysis of the relevance of Learning Theorieg
— Behavioral. Social, Cognitive & Humanistic learning theories;
» Learning as a process of construction of knowledge - Constructivist
Approach to learning. '

« Relationship of learning with school performance and ability of the
learner.

UNIT 2: Factors Affecting Learning & Management of Learning
«  Concept of Motivation; types, techniques of enhancing motivation,

«  Health, sleep, difficulty of task, content and study habits as factors
Influencing learning

 Influence of method of learning: part and whole learning; superficial
and in-depth learning; Influence of prior learning on present
learning; Strategies for transfer of learning

«  Forgetting classroom learning — meaning and its causes; strategies
for improving retention of learning? Meaning of learning to learn
skills; Ways of developing self- study.

UNIT III: Understanding Teacher and Teaching

«  What is teaching?; Teaching as a planned activity — elements of
planning. - Fifa '

«  Assumptions underlying teaching and their influence on the
planning for teaching. Proficiency in Teaching: Meaning and place
of awareness, skills, competencies and commitment.

«  Assumptions underlying effectiveness in teaching ~Behaviouristic,
Humanistic and Constructivist perspectives.

«  Ananalysis of teacher‘s roles and functiens, skills and competencies
in the Pre-active phase— visualizing, decision-making on outcomes.
preparing and organization; Interactive phase —facilitating and
managing learning; Post-active phase — assessment of learning
outcomes,reflecting on pre-active, interactive and post-active
processes.

« Characteristics associated with effective teachers;Teacher’s
professional identity — what does it entail?

UNIT 4: Planning for Teaching |

«  Visualizing: The learner and learning readiness characteristics, the
subject matter content and their inter-linkages, the learning
resources, approaches/ strategies.
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Decision-making on outcomes: Establishing general instructional
goals, specification of objectives and standards for learning,
allocation of instructional time for various activities/ tasks —
instructional time as a variable in lcarning.

Decision-making on instructional approaches and strategies:
Expository or Inquiry, Individualized or Small Group or Whole Class
— skills required for learner engagement in the context of the strategy
decided. K

Preparing for instruction: Identifying and selecting available
learning resources or developing required learning resource.
Preparation of a Plan: Unit Plan and Lesson Plan.

UNIT 5: Skills and Strategies of Teaching

Introducing a lesson — need and various possibilities

Motivating the learners and sustaining their attention — importance
of stimulus variation and reinforcement as skills.

Questioning, Illustration and explanation as teacher competencies
influencing studentlearning in the classroom;

Strategy of Teaching — a) Expository -Strategy as approach to
teaching for understanding:” Presentation — discussion —
demonstration, the Advance Organizer Model; b) Inquiry Strategy
as approach to teaching thinking skills and- construction of
knowledge : Concept attainment / Concept formation, Inductive
thinking, Problem based learning/ Project Based Learning.
Approaches to Individualized Instruction: Computer Managed
Instruction, Programmed Instruction and Learning Activity

- Packages.

Approaches to Small Group and Whole group Instruction:
Cooperative and Collaborative approaches. to learning, Brain
storming, Role Play and Dramatization, Group Discussion,
Simulation and Games, Debate, Quiz and seminar.

axﬁamaﬂ'rﬁﬂam_

: e : yepfa w3 wivTer ,
FAYRO AR AR A yHfa— A raeRen, A Dere,
AR AfErmH, FHIfoTed SAferM, & JferT, FARAT—THIE |
AT RAgTal ot Ui SMERYd Weheqry 3T fATeryur raeliRe,
HAINS, GHIES 3R AHd1g Sfer™ Rigrd |

T & G D Yihdr & ©Y H A, R & IRE-RAD SUTH |
faemerdt qEeral &g SIferF™ &1 Wy IR SfermTdhal &1 & |




12 | Agrawal Publications B.EEd. Ist Year B.R. Ambedkar Uni., Mujaffarpur Uni., J.P. Uni. m

FR1S 2 : AR USY i 1R & wanfaa & a1 S

SRRV B STEROT— YR, AP B ghg D AR TR
IR, N, B B § TRl vy 9 vd eqm B ooy
A B yifaq = Al BRE B w9 A |

AT B R gx e AR @ gl aifte, ereas AR arfer
TERTE W AT T AR R G e @ A S o
AR & {77 o |

e Pa | AT 1 favRvi—ared slw gHad B, st Wy
e TG RO |

: Toreres ot ftaror & wum

Rreror &= 3? Rreror v deg framfaf—dem o 9a|

fRreror ofR Rietor & Ao W U=y a0 yHE # B |

R 3y 31ef SR S @ v, e, A a5
ey | : | :

ST RIE0T 1 Few T, ATERBAGE, AT SN Ty
gfecsprur | . i :
ﬁmﬁﬁ*@m@mmﬁeﬁw;meﬁ?m‘ﬁﬁm@a
ST H HegT, IO AR Fo1 FIST W Foly, ade araeer 3
AT AR # GRen, gew K save—afrm TRems @7
W,ﬁm,wmﬂaawwmww
BT el | ‘ _ .

T Riereet @ et R, Rt waaie wam—
YIY BRA BT TABT T 87 , 7
:ﬁm%mm ; EANLE:
Pl e SR P, st ARk fiftre siftr SaE,
frwa W, fva w2 o S s wHee st @)
SUFH /39 | _
mwﬁmﬁ:mﬁé&mam-ﬁ%m:mﬂ
ﬁmmmmémm,ﬁﬁwmmwm
meﬁ%;mﬁma@mw.

FI I T QU I PRy, Raxer a1 s safrea @ o
WIE A W T S B PR W wred wy @ fore @ @
IS d1, fvig g @ waef )
Wémm:wmmm@wﬁm'm
mﬁwﬁa‘iﬁrqﬁﬁ@m|

WS 1 FeAfor; 3T Aot iR urs Ao

E



Agrawal Publications B.Ed. Ist Year B.R. Ambedkar Uni.. Mujaffarpur Uni., J.P. Uni. | 13

365T§5 Hye TE fraror 5 gt

UIS & IR=A: aeddar R At Gy |

el 1 IR AR S Jeren ) e Im—9iud aRada
Bl HET V9 AN P DIeret |

YeEreR, SNl Wfed e, qofa e dvaar, dan w4 ¥ B
HFH B Y9I TR B Y A |

fRvaor B YA (a) Raxo surg Rieor sarm @ w9 § gegdawo
Ty, YSYH, W, gHE, T | ’
(b) Reor oo Brerer SiR S & AT F I B w9 A JoAS
T SUE—HHT! | Gaheqd1 fAaT0T, e fmem, T SR
srferTs /e enenfRa arferr | -

T Fdem & s Wi gaRed IR, RigH SreeE
3N sferm frardierar wyfe |

BIE W IR WYl o B T W T, Seders SR wea B
epd W 3iferm, 7R SqaeH, ﬁﬁwﬁﬁ%ﬂaﬁ?mea%mmwg
=1, FDIT AR WA |

ED846

.Wgﬁ‘c\ﬁ

aﬂ%rrm LCRME —S /9T, . uees

EDG93 New Approach to Educational Psychology = —Rita Chauhan

e aa_finmqamam mmmgﬁaﬁa&%ﬁ Catalogue T TS5 6-7

el

COURSE 4: LANGUAGE ACROSS THE CURRICULUM

UNIT 1: Language and Literary

Meaning of Language; various forms, systems and properties.
Language capital of learners before school entry.

How children learn language with special reference to Skinner,
Chomsky, Piaget andVygotsky.

Difference between acquiring language and learning language.
Social and cultural context of language; Language and Gender;
Language and Identity;Language and Power; Language and Class
(Society).

Political context of language Multilingual perspective of India and
Bihar, Constitutionalprovisions related to languages in India.
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UNIT 2: Language in School Curriculum

Home language and School language: Medium of understanding
(child*s own language);

Centrality of language in learning; _

Language across the curriculum; Role and importance of language
in the curriculum,

Language and construction of knowledge; Understanding the
objectives of learninglanguages: lmdgmatl()n creativity, sensitivity,
skill development

Difference between language as a school- subject and language as a
means of learningand Communication;

+  Critical review of Medium of Instructlon Different school subjects
as registers;

Multilingual classrooms; Multlcultural awareness and language
teaching. ‘

UNIT 3. Constitutional Provisions and Policies of Language Education:
*  Position of Languages in India; Articles 343-351, 350A;

* Recommendation of Kothari Commission (1964- 66) NPE-1986;

‘POA-1992;? National Curriculum Framework- 2005 (Ianouage |
education). : '
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COURSE 5: UNDERSTANDING DISCIPLINES AND
' SUBJECTS

UNIT 1: Basic Understanding of Discipline and Subjects -

e What is a discipline?; History of the concept of discipline.

*  What Are Academic Disciplines '

Need/ Perspectives of the classification of Humanknowledge into
disciplines & Subjects; 1. The Philosophical Perspective: Unity
andPlurality, 2. The Anthropological Perspective: Culture and Tribes,
3. The SociologicalPerspective: Professionalization and Division of
Labour 4. The Historical Perspective:Evolution and Discontinuity,
5. The Management Perspective: Market and Organization,6. The
Educational Perspective: Teaching and Learning

* Difference between discipline and subject; Nature and scope of
disciplines/subjects |

» Strengths and weaknesses of disciplines.

e  Basic premises and philosophy of subject.

*  Aims of disciplines/subjects for learners development in the national
context.
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UNIT 2: Competencies for and Advancement of the Disciplines/Subjects
*  Mastery over the subject.
*  Communicating the subject.
*  Subject specific terms and their uses.
*  Projects/activities in the subject.

subject, Drawingconclusion, generalization and theory developmem
Preparing reference, notes andbibliography.
UNIT HI: Interdisciplinary Lear ning and the Related Issues

What is Interdisciplinary learning? Interdisciplinary learning —
dialectical process,

What are interdisciplinary subjects? ,
What are the generic objectives of interdisciplinary subjects?

" Do interdisciplinary subjects require disciplinary depth?
How can you design and coordinate interdisciplinary subjects?
How can you assess interdisciplinary learning?

~What criteria can be used for quahty assurance of interdisciplinary
subjects‘?
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Research in subject/discipline; Methods of data collection in the
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COURSE 6: GENDER, SCHOOL AND SOCIETY

UNIT 1: Gender Issues : Key Concepts

Gender, sex, sexuality, patriarchy, masculinity and feminism.
Gender bias,' gender stereotyping, and empowerment.

Equity and equality in relation with caste, class, religion, ethnicity,
disability and region. :

Paradigm shift from women’s studies to gender studies.

Historical backdrop: Some landmarks from social reform movements
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of the nincteenthand twentieth centuries with focus on Women'q
experiences of education.

*  Contemporary period: Recommendations of policy initiativcg
commissions andcommittees, schemes, programmes and plans, 3

UNIT 2 : Gender, Power and Education

* Theories on Gender and Education: Application in the Indian
Context

*  Socialization theory

*  Genderdifference

*  Structural theory

*  Deconstructive theory? Gender Identities and Socialization Practices

mn: k
*  Family
*  Schools

*  Other formal and informal organization.? Schooling of Girls:
Inequalities and resistances (issues of access, retention
andexclusion). ;

UNIT 3: Gender Issues in Curriculum

*  Gender, culture and institution: Intersection of class, caste, religion
and region. ‘

*  Curriculum and the gender question.

* Construction of gender in curriculum framework since
Independence: An analysis.

*  Gender and the hidden curriculum. -

* Gender in text and context (textbooks’ inter-sectionality with other
disciplines, classroomprocesses, including pedagogy).”~
*  Teacher as an agent of change? Life skills and sexuality.
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